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ABSTRACT 

_h 3-year cooperative program between the College of 
Saint Rose (Albany, New Ybrk| and surrounding rural school districts 
has two main goals: to help rural Chief School Officers CCSOs) design 
staff development activities to meet educational heeds of 
mainstreamed handicapped students and to improve the collegers 
preservice teacher education program so that graduating students will 
be better prepared to provide services to rural haiidicapped students . 
During the program's firstyear (1983-84), 13 CSOs responded to a 
heeds assessment survey relatedtb program goals. It is planned that 
three rural regions, organized from 15 districts, will collaborate 
with the college through rural teams composed of administrators and 
faculty ahd/br school. board members. At an orientation meeting in 
November 1983, generally-held concerns of CSOs were identified as: 
attitudes of regular classroom teachers toward mainstreaming, the 

heed for inservice and the need for appropriate mater ials and 

instructional strategies for mainstreaming. In March 1984 , a meet ing 
between College faculty and Region I CSOs included presentations on 
rural inservice act ivities through the Board of Cooperative Education 
Services, rural inservice using consultants, and strategies and 
issues for learning disabled in rural areas. A College Task Force has 
been established, has interacted with the Region i rural team, and 
has begun to think about curricuiar changes. Assessment survey 
results are appended. (MH) 
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Imprbvihg Service to Haildicapped 
Students in Riiral Areas: A Prograin 

Thii'. prbgraih reported herein^ funded by the Office of 
Kducatidrl, is concerned with the education of hoidicapped students 
in rural school districts • It is designed to help rural Chief 
o(;hdol Officers (CSOs) implement staff development programs 
addressing the problems encountered in meeting the educationai 
needs of students with handicapping conditions i In addition, the 
prbgram is designed to help the Oollege of Saint Rose Education 
Divii:ion improve their preservice curriculum^ 

The Education for Ail Handicapped Children Act (P.L. 9U-IU2) 
ni3.ndates that handicapped children receive a free, appropriate 
public educa.tion in the least restrictive environment. This act 
has had far-reaching implications for all persons involved in 
public education. Colleges of education have modified pfeService 
curricuia to prepare regular classroom teachers to meet this 
challenge i 

Per the immediately preceding fbiir years. The College of 
iJaint Rose (CSR) received Dean's Grants which supported activities 
related to attitudihal and currictaar changes consistent with 
P.L. 9U-1U2 in the preservice training of elementary, secondary^ 
spocial education arid communication disorders teachers. ITiOiJo 



This project is supported by a grant from the tJnited States 
Department of Education (Grant Moi G00830i6U2)i 
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chaht^ - i'. :jxe how in place. 

However^ the iri;jtituted changes iil curriculiom did not ^iddrei:?^ 
the cli.;tinction;: among urban, suburban 'jiid rural i^chodl di^jtrictr; 
which mediate services to the handicapped. Cole and Hankin (l';8l) 
not jd that prbgrcims that successfully mainstream student:: with 
hajidicapping conditions into regular classrooms in urban district:', 
are not always successful in rural districts. Sher (l978) pointed 
but that federal educational agencies had historicaiiy overlooked 
the differing needs of special education students in rural arean. 
Othf.^rs (Helge, I98O, 19S1; TunicK, Piatt, & Bowen, ±980; 
Vasa Steckelberg, I981) detailed che differences between rTiL'al 
und urban districts that highlight thp difficulty of delivery of 
i'.ervices to handicapped students in rural settings: sparse 
populations, fewer students with handicapping conditions > i::olation 
f^biri professional development opporttmitics, negative and 
lininformed commnity attitudes toward the handicapped, min^aal 
financial basei 

For such reasons^ it appears that the rural teacher must be 
more ?ida.pt±ve and resburcefiil^ stretching available resources: 
across many areas of exceptionality. Further complicating the 
services to handicapped students in rural areas are the often lone 
distances to and from schools, uncertain road conditions, and 
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aUi:-!hteoi:-.m (Lo.tham, I981). Helg^- (1981) has identified all the 
major cbmpbhehtr. of complying with P.t. 9^-1^2 as problem areuG 
for riiral schools, not the least of which is recruiting and 
rtitJiining qualified staffs 

The literature clearly suggests that preservice training 
nhould address the special needs of the rural school district. 
Thii presently reported program was developed in response to that 
idontified needi A collaborative endeavor between CSR and 
surrounding rural school districts, the grant provides services to 
the local schools and a field base for generating and testing 
preservice curricu±ar change i 

The program has two main goals : 

(1) To assist rural CSOs to design staff development activities 
which address the specific problems encountered in their school 
districts in attempting to meet the educational heeds of 
handicapped students in regular classrooms. 

(2) To establish a preservice teacher education pfdgrain at CSR 
that produces graduates with the knowledge, skills, and attitudes 
which will enable them to successfully work with mains treamed 
learners in riiral school districts. 

Five general objectives flow from these goats. 
#1^ To improve the educa.tion of handicapped students in 
regular classes by helping GSOs plan staff development program:^ 



B 



.'i<i-:Lr iGL-.in^x the neodt: of perjb?Lhjl at the schbbl buiilih,:^ arid 

fh2- To iiti±±ze the expertise of rijral CGOa (and teacher;: :md 
::':hoi;)] ^joard raerrtbcrs) to improve the preyervice curricixium> juch 
G^int :^ra:tuati]ig teachers v/ill have the GkiLlj to work more 
efrectiveiy with handicapped Learners in rural school jettiiv^;:. 

^3- To provide practicum and student teachijig L;ettirigj in 
'.vriLi^.h the -.mique heeds of handicapped students in rural school 
districts are hein^ addressed. 

^Pv^ Td provide presefvice students the opportunity to serve 
as "rural interns" in selected rural school districts i (Rural 
interns will work with a mentor in a rural setting after having 
completed student teachings) 

To provide a mode3 program for other teacher training 
institutions • 

The program is in the first year of a tiiree year sequence. 
The approach is to identiiV and work with a core of people from 
rural school districts and from the education faculty at CSR. 
These initial groups will then be the catalyst for interaction and 
change in both constituent settings i Appropriate evaluation is 
planned for every stage of the prograirii 

Of the 2h school districts in the geographic viciiiity of GSR, 



6 

ERIC 



Improving Srii-vico 
7 

ijxo clasLiif iecl by erirbllment and cbmnTliriity type as rural schools. 
(Nciw York State does hot have criteria for nor label schools; Us 
riu-al^ suburban^ or urban.) All 15 such identified school districts 
hrJve agreed to work with CSR on this prbgrairi. Each district has 
idtintif ied a teajn (adininistrator and somis combination of facility 
and/dr school bdaxd members) to piSLfticipate in the program. They 
liavo bisisn orgajiized into threis geographic regions, designated 
Regions I, il, and lil. Each region will experience simila.r 
int-jraction with the college in rotation. Planning meetings with 
the individual GSOs have been/will be followed by regional meetings i 
Then student teachers will be assigned to districts, followed by 
the assignment of rural interns i 

At the college, one faculty member in each discipline of the 
Gducation division has vblimteered tb serve oh a task force which 
interacts with the rural regional teams. Needed curricular 
changes will grow out of this ihteractibh and be communicated to 
the remaining education faculty^ whb will theh forraulate and 
implemeat the curricular change. 

Dioring this first year of the program^ heeds assessment has 
ber)n a priority* Preliminary assessmeht bf CSOs was conducted by 
mji.il d\irihg the sTjmmer mbhths. This was followed by a meeting of 
the CSOs and the grant staff during the Fall semester at which 
regional groups geherated consensus lists of heeds and concerns. 
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Thi:^ was followed tip by individual meeting:; with the CSO:s in 
Ke?^ron i in their school settingG to establiLjh a.h appropriate 
riKv'Hd'j i*or the firjt Region meeting in Muxch^ IQB^f. The education 
faciilty wac brought up to date on the grant progress ^ vblvlriteers 
for the tc-i.sk force were recruited, and faculty were pre-asGe:jiJed 
on knowledge and attitudes about educating handicapped leafnerr. in 
rural settings i Data were collected on what courses and curricula 
oj-e currently addressing the topic of rural education. CSOi:; were 
surveyed on nioinbers/kinds of handicapping conditions in their 
dir. trie t and what staff development activities had been offered in 
tiie pa:^t three years in relation to serving handicapped learners i 
Each member of the regional teams has been pre-as sussed on 
knowledge and attitudes about educating handicapped learners in 
rural settings. 

The Region I sequence has been initiated^ Using the siammer 
pre -assessment and the consensus lists, the program director and 
coordinator discussed with the CSOs which needs should be addressed 
at the Region I meeting in March. The agenda included three 
presentations: "Mechanisms for Rural Inservice Activities Tlirough 
BOCES" (the Board of Cooperative Education Services); "Strategies 
and Issues for teaming Disabled in Rural Areas;" and "Mechanisms 
for Rural Inservice Through the Use of Consultants." In addition, 
the CSR Task Force met with the District Teams in a small group 
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.•i.<:t.ivity thiit genera.ted a. iist of skiiis ajul: attitudoc; neodud by 
tiiti r^iraJ tc:>c:hori The final activity of year ont: will be cj: 
tv/o-duy v/orkijhop in late Spring for ail school districts, and th 
C;.;K education facu.lty to be proconted by Doris Heige 'mA 
iriji-ry M.-ixrs from the American Council on Rural Special Education 
(/ICRHG). The first day will be a workshop for administrators and 
others on the Region Teams oh ihservices and problems of 
mairlstf earning in rural uxeas. Day two will be a workshop for 
teachers, parents and college students on teacher prepsiratibh for 
rilral teaching^ covering critical issues facing rural special 
educators and ihaihstreaihihg in rural areas. 

Assessment Instruinents and Results 
The needs assessment of CSOs conducted in the Sumnier of I983 
advlressed the issues of meeting times ^ place and format of group 
meetings (Section l), needs asFjessment in regard to grant 
objective nurtiber l: To improve the education of handicapped 
students in regular classes by helping CSOs plan staff developnient 
programs (Section JJ), and needs assessment in regard to grant 
objective number To utilize the expertise of rural CSOg in 

local education agencies to improve the preservice curriculum at 
CSR, such that graduating teache:^s will have the skills to work 
more effectively with handicapped learners in rural settings 
(Section III). 
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T;jbJ»- i contains: the results from Section II of the siorvey 
ru'uurtocl ill porctmtcige of those responding (ili^l3)« Hcspbhderiti; 
r:it- d tlio importance of each item on ci. scale of 1 to 5 5 
Uniinport.u nt to very impea ^aht ^ respectively. The expressed need 
tor help in staff development planning and instructional str-jtegiei 
w?j:; ::iter than that for information regarding handiciJpping 
•-.bndi tibris. 

insert fable 1 about here 



fable ^ contains the results from Section III of the summer 
CJO r.urveyi It is reported in percentages of those^ responding. 
Ho::pondents expressed strong heeds for informatibh and iht6=jractibh 
with college faculty and students in brder tb effectively impact 
on preservice curricular change. 

Insert Table 2 abbut here 

At the Orientation meeting in Nbverhbei , 1983? the district 
CSOr, 'worked in Regional grbupis tb generate consensus lists of 
heeds and cbhcerhs. Generally held concerns included the attitudes 
of regular classrbbm teachers toward mainstreaming^ the need for 
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:i;ppropriu;td matoriali:; and ini^tructionai strategies for 
mrj in^treaming^ and ih^i nvted for inservicei Problem arean 
identifiijd were u lack of programs for the handicapped^ travel 
(ioni^traintji, l^roblemtj associated with the identification of the 
handicappfid, and problems ascociated with in^^uf ficient ntunberr. of 
ntudentr, within identification categories ^ Concerns and idea.^ 
generated by single Regions^ but not reflected across regions 
included a desire for the project to concentrate on the r.ecohdary 
level, doubts atout the effectiveness of the Regional team 
approach, -j. stiggestion that student teacher experiences and 
inservice activities be combined^ and ah appeal for ihservice in 
the axeas of axt> music, and adaptive physical education. 

Pre-assessment of the CSR facixlty and the Region teairiG oh 
knowledge> attitudes and heeds was conducted prior to the first 
regional meeting in March. In addition, the CSR faculty were 
asked to report the current status of rural education in the C^^H 
preservice cui-riculumi This Faculty Survey (pre-assessment) 
contained six sections i Nineteen fttll and pjrt time faculty 
responded. (Not all faculty responded to all sections or 
questions within sections.) The Regional TeMin Sxirvey contained 
k of the sections on the CSR instruments Only Region I has been 
::;urveyed at this point i Nine administrators and teachers 
responded; 
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Section I cbrisinted of five short unuwer qu^a^tion^: designed 
to :u;::esn current knowledge arid attitudes about Ljpecial education 
in rurul r.ettings. Asked to "List the characteristics of rural 
.llf.i that probably limit services to the handicapped, compared to 
:;.jrvices in urban or suburban settings,'' common CSR faculty 
responses were distance to services, iimitod funds, fewer students 
with handicapping conditions, geographic isolation, lack of 
support groups, and inability to attract qualified persbnriel. The 
rural Region J responses included, in addition to the above, 
problems of the fainily of the handicapped arid the need of 
administrators to wear "many hat^:;." 

eharacteristics that might contribute to better services for 
the handicapped in rural areas were seen by CSR faculty to be 
those aspects of rural life that contribute to a ::erise of 
community: concern for others, spirit of sharing, community 
involvement in church and fire company, and teacher:; living in the 
coimminityi School factors, such as smaller classes, more 
flexibility, greater appreciatibri for services rendered, less 
hostility and more caring were also mentioned, l^ere were no 
differences between CSR and Rural Team responses. 

Responses of CSR faculty to ''List the organizational 
diffnrences of which you are currently a.ware between rural arid 
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ui'ban/LJuburban school districts that you think would impact upon 
iht] delivery of services to the handicapped^ e;g; personnel uJid 
30b dewier iptions" included recognition of fewer administrators in 
rural areas ^ lack of administrator with soie and direct 
responsibility for programming for handicapped^ lack of personnel 
with specialized training^ and the need for specialized personnel 
to travel among rural schools. In a positive vein, some CSR 
faculty noted that rioral schools sometimes<ha.ve greater control 
over their budgets and greater autbhomy than other school districts. 
Other issues raised by the Rural Team members cbricerhed problems 
ussbciated with their dependence on the BOCES services (travel, 
staff turnover, isolation f!rom regular teachers) and burn-out 
caused by multiple responsibilities among service providers; 

CSR faculty were not able to list many external resources of 
which they were aware that were aaraila.ble to aid the rural, 
regular classroom teacher in servicing the handicapped; Although 
the Rural Teairi members as a whole were aware of more external 
resources, most listed only BGGES and the State Kducation 
Department • 

Asked to list "any characteristics^ knowledge, or skills" 
necessary for successful teaching in a rxirai district that "ore 
not also required" in other teaching settings^ a common response 
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rrom CSR faculty was that thisre was no diff isf eiiciss othisf th-in 
cultural awarenisss. Responses fjrom indi\"ldual laculty misntidned 
having to generate materials of low cost, dealing with less 
well-educated paxents, needing mdfis background information dri 
rural handicapped, and dealing with fiswisr resdurces. The Rural 
Team responses centered more on the need for broader skills 
becaur:e of the lack of specialists in rural areas i 

Sections 11 and 111 of the Faculty Survey assessed the 
current coverage of rural education and handicapping condition5? 
in courses offered at CSRi For 3G% of the courses reported on 
(n-7l)j the topic of rural versus urban versus suburban 
educational setting wa.s declared relevant to a specific course 
curriculum. In ^3% of those courses, educational setting is 
currently bf3ihg discussed, Ih those courses ih which setting is 
currently discussed, the average amount df cdurse time spent is 
2.23 hours (SD=2.07), going from a Idw df l/2 hdur td a high of 
9 hours, Apportibhmeht of time across educatidnal settings is 
eqiial for only 31^ of the courses reported. Urban settings 
receive the most time in df the cdurses, subtirban in 27J^, 
urban/subtirbari combined in 33^« ^h |g cdUrse reported did rural 
settings receive the mdst time. Rural educational settings 
received the least time in 5?% of the courses reported^ 
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For tho::',e NON-SPECiAt EDUCATiGN courses reported on (Section 
ifi), the topic of handicappir^ conditions was declared relevant 
to the objectives of 80% of the conrsesi The average amount of 
tinia spent discussing handicapping conditions per course is 2i±9 
hours (SD=li37)i While in 90% of the courses specific handicapping 
conditions are discussed^ only 17% of the reported courses give 
equal coverage to all the major handicapping conditions i Mental 
retardation and learning disa;bilities receive the most coverage; 
physical handicaps, the leasts 

oection IV was a Lykert Scale attitude questionnaire. The 
questionnaire was developed and validated under the previous 
Dean's Grant. It was designed to assess the degree to which 
participants in the grant activities cbhcurred with the attitudes 
held by the Dean's Grant staff and espoused by the grant 
ob^jectives. Since the attitude values rernaih the same for the 
Rural Education Grant , the iristrlMerit is still appropriate. The 
responding faculty disagreed with the grant staff on statement 9 
(See Table 3), with which the staff agrees, gave mixed responses 
on statements 1, 15, and l6^ with v^ich the grant staff disagree, 
and on 2, 6, and 17, with which the grant staff agrees i An 
other statements were rated in the direction of grant staff 
attitudes. The Rural Team members disagreed with the grant staff 
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on :'ta.temeht 1?, with which the staff agrees^ agreed with 
i-;t'j.tement 1, with which the staff disagrees ^ and gave mixed 
rojponceo on statements 2 and 6 with which the staff agree and 
on i^tatemehta 3^ 7y 1^^ arid l6 with which the grant staff disagree • 
Trible 3 includes the percentage of responses at each point on the 
:;cale from strongly di sagree to strongly agr e e for "both the G8R 
faculty and the Region I Rvlral Team, 



Insert Tatile 3 about here 



Section V of the survey asked respondents to indica:te their 
personal needs for more Information on a variety of relevant 
topics. They responded in accord with a scale of 1 to 5^ little 
4^ no need to urgent need, respectively^ There was little urgent 
need expressed by GSR faculty for information on any topic. 
Topics with moderate need among the faculty were: sources other 
than BOeES available to rural districts, state testing requirements 
problems of rural education, CSR preservice prbgrairiG (mainly 
part-time faculty), and staff development techniques. Rural team 
respondents expressed strong to urgent needs for information 
about instructional techniques for specific handicapping conditions 
for other resources available to rural districts, for a.ttitude 



ii 



Improving Service 
17 

chunking techniques ^ for grant objectives aild activities, for G3R 
presei'vice programs arid for staff development techni'-iueis^ Table k 
includes the percentages of facility arid Rural Team memberii 
responding at each level of the scale* 

Irisert Table k a.bout here * 



Section VI addressed the personal contact needs of the CSR 
faculty in regard to the grant prograiii Again, no \argent needs 
were expressed, but moderate needs exist for each type of personal 
contact: eSOs, teachers, parents. Board of Education members, 
handicapped children and grant staffs Ta.ble 5 includes the 
percentages responding at each level of the scale little or no 
rl^^d to vrfrent need* 

Insert Table 5 about here 



The final section of both surveys gave the opportunity for 
open-ended response on any aspect of the questions or the grants 
Very few respondents had additibrial comments • No patterns were 
noticedi 
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The munber of identified handicapped children in the 
diijtricts reporting (n=3) are 38, 185, and l39i One district 
has a self-cohta.ined special education class; all three ha.ve 
resoxirce rooms i OSiy one school district reported prior sta.ff 
development efforts directed toward implementation of federal 
and state laws regarding education for all handicapped chiidrehi 
Major staff development vehicles reported by the three districts 
included ihservice credit, graduate course credit^ two 
conference days per year and BOCES ihservice offerings. 

The outcbirie of the iriteractibri between the CSR Task Force 
and the Rural Teams at the March meeting was a list of 
statements related to skills and knowledge that should be 
imparted to pre service teachers regarding teaching in rural 
districts. The list fairly closely replicated the results of 
the preassessment survey reported abovei The CSR Task Force 
had a. Tollbw-up meeting at which they decided that they ha:d 
much to learn yet, but would begin disseminating what they had 
learned so far to their colleagues i 

Summary 

The first year of the prbgrain has been devoted to needs 
assessment and beginning prograxnming with rural Region 1. 
The needs assessment indicated a desire on the part of the 
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riir;jl CtTOs for help in staff development planning and 
instructional strategies. These heeds have been addressed in 
the Region I Muxch meeting and will continue to be addressed at 
th" June meeting* The interaction with Region I will be 
analyzed ynd the analysis used to pla.h the Region II and III 
cycles . 

The CSR Task Force has been established, has interacted 
with the rural teajn from Region I, and has begun to think about 
curricxilar chaJige. The c\irreht curriculxM does not address 
rviral education setting with the same empHasis as urbajnt/subiirban 
setting. However, handicapping cdnditidns have been' integrated 
into the curriculum successfully as a result of the previous 
De^Jii'o Grant. 
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Tabic 1_ 

Ncccis Arises smeht of Chief School Officers 



in He[^rj2-d to Grant Ob.iective 1 



Precentage of Responses 
( imimportant to very important ) 



Expressed Needs 


1 


2 


3 


U 


5 


— 

ataff Development Planning 












using outside consultants 


0 


8 


31 


38 


23 


using ih-house expertise 


0 


15 


8 


38 


38 


using BOCES resources 


0 


15 


15 


62 


8 


UsiiiM recburces of other 












schools 


0 


15 


38 


23 


23 


establishing in-house 












resource teams 


8 


8 


23 


US 


15 


developing agendas for 












staff deveio^ent 












and training 


0 


8 


15 


62 


15 


selecting materials for 












staff development and 












training 


0 


8 


15 


77 


8 



( table cbhtihues ) 
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Dd Needs 



Percentage of Responses 
( ijaifflportajit to very important ) 
12 3^5 



Staff Beveiopraent Planning 
techniques for 
facilitating 
techniques for 

ciax.ifylng atti tildes 
toward the handicapped 
Education for Learners with 
Handicapping Cohditiohs 

descriptions and symptbmolbgy 



8 



3i 



38 



U5 18 



23 



18 



physical handicaps 


8 


0 


50 


17 


25 


hearing handicaps 


9 


9 


55 


i8 


9 


visual handicaps 


9 


9 


55 


i8 


9 


mental retardation 


8 


8 


58 


17 


8 


learning disability 


8 


0 


50 


25 


17 


emotional hancticaps 


b 


0 


25 


25 


50 


connnuriicatibn disorders 


0 


0 


33 


17 


50 
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Percentage of Responses 
( unimportant to very important ) 
Exprei^sed Heeds 13 3^5 

Education for Learners witii 

__ . .. \^ 

Handicapping Cbhditibhs 

instructional materials for 

handicapped learners 0 0 38 5^ 8 

instructional techniques for 

handicapped learners 0 0 8 62 31 

resources t federal, state, 

college, BbCES^ parent 

groups 0 0 3i j8 31 

Federal and State laws 

and regulat-\^rs 0 3l 23 23 23 

alternative testing 

techniques 0 8 38 38 15 

paj:'ent - teacher - s chooi 

relations 0 0 k2 33 25 



(ta.ble cbntinuetj) 
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Percentage of Responses 
( unimportant to very important ) 
Kxpresced Needs 1 2 3 ^ ^> 

Education for Learners with 

Handicapping Conditidns 

behavior management 0 0 23 31 kC 

task analysis prdcedures 0 15 23 ^6 B 

Ndte « Not all respondents answered every questions 

Where percentages do not add to 1005^, it is because of roundingi 
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Table 2 

i-^'eodG As^ess-ment e£ School Offic e rs - 

ih Regard to. Grant 0b7ie^st4.ve 2^ 



Prepaxatibn for helping CSR staff 



Description of preservice program 
Gopies of the competency based 

prograiii descriptions 
discussions with faculty about 

the preservice program 
Discussions with students about 

the preservice program 
Visits to eSR^ inciading class 

observations 



Percentages Responding 
( unimportant to very i mportan t ) 
12 3^5 

0 8 15 31 

b 0 23 38 38 

0 0 ±3 5h 31 

0 8 8 5^ 31 

0 0 31 62 8 



Note. Not all respondents answered every c^uestibh. 

Where percentages do not add to IDO^^ it is because of rbunding. 
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Tabic 1 

Attitude Q.iiestionna4^ 
CSK Factttty and HegleHr £ 



>tatemen"t 

CSR faculty (N^i8) 
Regional Teaiiis ''1=9) 



Percentage Responding 
strongly agree to strongly ^^^^^^e 
12 3^5 



Current financiaa conditions 
should be an important 
consideration in expanding 
services for students with 
handle aji^irig conditions 



2. Teachers shouid require 
handicapped students to 
meet the same academic 
standards as non-handicapped 
Students sttKiying the same 
course material 



6 6 
67 22 11 



33 11 
0 0 



6 28 33 17 17 
e 33 11 33 22 
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Statement - Percentage Responding 

CSR facility (N=i8) strongly agree to strongly disagree 

Regional Teams (N=9) ± 2 3 ^5 



'Vm The emotional needs of most 
handicapped students can best 
be met by placement in 
.special classes for those with 

handicapping conditions i 0 1? 6 44 33 

0 33 0 67 0. 

k. When handicapped students 
are in regular classes^ 

regular education suffers * "0 17 6 39 39 

0 22 22 kk 11 

Admihistratbrs^ in general, 
have little control over the 
day-to-day treatment of 
handicapped students in tlieir 

institutions. 0 28 6 33 33 

b 11 0 56 3^ 



(table continues) 
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Statemorit Percentage Responding 

eSR racUlty (^l8) strongly agree to strongly disagree 

Kegioniil Teams (N=9) ±23^5 

6. The educational needs of 
most haindicapped students 
can best be met by placement 
in regular classes for most 

of the day, il 33 22 33 0 



Q 5? 0 33 0 



7i Students -with special heeds 
cannot compete with normal 
students in most education 
programs • 



0 11 22 22 
6 33 11 56 0 



8i A handicapped student will 
prbbahly develop a better 
self-concept as a result of 
being placed iri a regular 

class. 11 50 28 11 0 

±i 5? 11 it 0 
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Statement Percentage Responding 

CSR facuity (N=18) strongly .agree to str ongly disagr e e 

Regional Teams (N=9) 1 2 3 5 

9i Handicapped students should 
be included in regular 
educational programs even if 
they cannot benefit from 
standard instructional 

materials. 6 17 17 50 17 

0 56-22 22 6 

10. A^dministratbrs should accept 
responsibility for the daily 
treatment of handicapped 

stTxdents in their districts. 39 kk 0 ±7 0 

22 67 0 11 e 

11. Special techniques can be 
devisldped to improve learning 
of students with special needs 

In most educational progra2isi 33 6l D 6 0 

m 56 0 0 0 



(table continues) 
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^'tlitenieht Percentage Responding 

CSR faculty (Npl8) strbml y Q-gr e o to strongl y dl^jajtree 

Regional Teams (^9) 1 2 3 ^5 

±2m ^^^tudents v^o have special 
needs have problems that 

are often uncontrollable i 0 5 39 39 17 

e 22 6 78 0 

13 i It is realistic to expect 
non-teaching staffs eigi^ 
a.dxQ±histrators ^ Janitors ^ 
secretaries^ counselors^ to 

be prepared to handle the 

• 

special needs of hahdica.pped 

students. 22 5b 11 11 0 

22 5b 11 0 11 

lU. When Handicapped students 
are mainstr earned ^ they are 
\ahf airly placed in embarrassing 

and frustrating situa.tibris. 6 0 11 56 17 

6 22 22 56 0 
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Sta;tcjnient Percentage Responding 

CSR faculty (N=:i8) strongly agree to strongly disagree 

Regional Teams (N=9) 12 3^5 



i5i Vocational programs for the 

handicapped are a sham because 
they prepare stiadehts for 

jobs that do hot exists 5 11 33 ^ 



0 11 0 89 0 



16. If a stiiderit canribt achieve 
the normal skills necessary 
for success in a subject, s/he 
should not be involved in the 
program. 



0 28 22 hh 
0 22 22 56 



17. Students with special needs 
can be evaluated by tests 
designed for school -wide 
a.djninistration, eigi , PEP^ 

Regents. 0 28 28 28 1? 

b 22 §2 56 0 
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Statement Percentage Responding 

eSR facility (N=i8) strongly agree to strongly disa gree 
Regional Teais (N=9) 12 3^5 

i8i Students with special heeds 
should not be ihcltided in 
vocational programs "which 
require the use of 
potentially dangerous 

machineryi 0 11 17 56 17 



6 0 22 6? 11 



19 i The improvemeht of social 
skills of students with 
handicapping conditions is 
a respbhsihiiity of the 
school. 



33 51 0 5 0 
33 5? 0 0 0 



(table continues) 
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S^tatenient Percentage Responding 

eSR raciilty (N=i8) strongly agree to strongly disagree 
Regional Teams (N=9) ±'23 U 5 



20. PL 9^-1^2 has made 

significant changes in 
the education of students 

with handicapping conditions * 39 33 22 6 0 

U4 56 0 0 0 



Note . Not all respondents answered every question. 

V^en percentages do not add to 100?6^ it is because of rounding. 
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Table 

F-Bcxiliy and Region I Team Survey 
i^Jeed £2r, More Informati^ 



Sta.temeht 

CSR faculty 
Region I Team 



I heed more information about:- 
1 - handicapping cbriditibns 



2 - instructional techniques for 
specific handicapping 
conditions 



3 - BOCES resources 



U - Other resources available 
to rural districts 



5 - Attitude changing techhitues 



Fercentage Responding 
little or no need to urgent heed 
1 2 3 4-5 



53 


21 


21 


5 


CI 


22 


33 


gg 


11 


11 


21 


hi 


21 


5 


5 


6 


11 


33 


56 


0 


37 


21 


26 


5 


11 




11 


33 


11 


0 


11 


26 


37 


16 


11 


0 


11 


11 


78 


6 


26 


32 


i6 


26 


0 


0 


0 


22 


67 


ii 
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Statement 

GSR faculty 
Region I Team 



Percentage Responding 
little o3^ ne n ee d to urgent need 
12 3^5 



1 need more information about: 

6 - Federal and State Laws 

7 - New York State Alternative 

Testing Requirements for 
students with handicapping 



26 
33 



21 21 
33 22 



32 
11 



0 
0 





cond.it ions 


26 


5 


37 


21 


11 








22' 


22 


11 


0 


8 - 


Grant objectives arid 














activities 


32 


16 




0 


5 






G 


22 


22 


33 


22 


9 - 


CSR preservice programs 


21 


5 


53 


16 


5 






0 


0 


56 


kk 


0 


iO- 


Staff development techniques 


15 


16 


»f2 


21 


5 






0 


0 


33 


56 


11 


li- 


a 

Problems of rural education 


11 


11 


53 


21 


5 
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Statement 

CSR faculty 
Region I Team 



Percentage Responding 
little or no need to urgent need 
12 3^5 



I heed more information about J 

±2 - Specifics about rUral 
a 

education 



^ot on Region I Survey 



32 2± 3B 11 5 
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Faculty Survey 

Need for Personal Contact mjJl P^^^Q^s 
Relevant to the Grant Ob.iectlve 



Statement 



I need to have direct, personal 
contact withi 

1, . Chief School Officers in 

cooperating districts 

2, teachers on cooperating 
districts 

3, parents of handicapped in 
rural districts 

rural Board of Educatibh 

members 
5i handicapped children 
6i grant staff 



Percentage Responding 
little Qir no need to urgent need 
12 3^5 



47 


0 


29 


l8 


6 


35 


12 


29 


6 


12 


if? 


6 


35 


6 


12 


53 


6 


kl 


0 


0 




18 


35 


0 


0 


hi 


i8 


35 


6 


d 



37 



